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ABSTRACT
This study examined the effects of instruction through text feature walks on
comprehension of expository text in a fifth-grade classroom. Twenty-six fifth-graders
participated in intentional dialogue structured around predictions, questions, and connections
related to informational text features such as table of contents, index, glossary, headings, bold
words, sidebars, pictures and captions, and labeled diagrams, intended to help
students understand non-fiction reading material 45 minutes a day, 4 days a week. The Flynt and
Cooter Reading Inventory measured comprehension before and after the intervention. The results
significantly improved comprehension of expository text of the participants after the text feature
walk instruction. Results suggest that text feature walk instruction maybe effective for males and
females, students who do receive special services and students who do not receive special
services, and English language proficient and non-English language proficient students.
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Chapter I
Introduction
Daniels (2002) asserts that 70-80% of standardized reading test content is expository text.
Miller and Veatch (2010) note that students lack the necessary literacy to comprehend nonfiction
text. Literature (Brimmer, 2004; Cote’, Goldman, & Saul, 1998; Ness, 2007) states that students
lack the strategies they need to comprehend grade level textbooks. Additionally, literature
(Miller & Veatch, 2010; Ramsay, 2010) indicates that reading comprehension of expository text
is an unfamiliar idea, but is vital to making sense of the text. Recent research (Kelley & ClausenGrace, 2008; Kelley & Clausen-Grace, 2010) concluded that text feature walks improve
students’ ability to comprehend expository text. In order to meet the Common Core State
Standards [CCSS] (2010), it is imperative that students comprehend and know how to use
expository text. More importantly, it is crucial that all citizens are able to understand
informational text in order to comprehend everyday reading materials: the newspaper, sports
magazines, business magazines, and college textbooks. Text feature walks aimed at enhancing
reading instruction may be an effective tool enabling students to comprehend expository text.
Background of the Problem
Sources (Bluestein, 2010; CCSS, 2010) state that students have difficulty deciphering
between which pieces of information in expository text are most important and what parts are
unnecessary. Durkin (1978-1979) and Akhondi, Malayeri, and Samad (2011) all agree that
comprehension is often assessed, but not taught in an elementary classroom. Brimmer (2004) and
Ramsay (2010) explain that many students struggle, because they do not usually receive
guidance from instructors on how to navigate expository text; instead they are expected to read
independently and understand the content. Ness (2007) and Ramsay (2010) opine that although
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students may be exposed to expository text in their reading and language arts classes, as well as
in content classes, they still struggle to comprehend text intended to inform because they lack
appropriate reading strategies.
Definition of Terms
To facilitate the understanding of this study, the following terms are defined:
1. Comprehension is the mind’s ability to make meaning of text and gain information
about the world (Bohn-Gettler & Rapp, 2011; Hammadou, 2000; Dorn, 2006). For
this study this term was operationalized to mean the ability to make meaning of
informational text as measured by the Flynt and Cooter Reading Inventory.
2. Connections is defined as reactions or relationships connected to the text (Kelley &
Clausen- Grace, 2010).
3. Expository text is nonfiction reading materials, such as textbooks, biographies,
educational journals, etc. (Miller & Veatch, 2010)
4. Initial placement sentences are defined as a set of sentences read by a student at the
beginning of the selected form of the Flynt and Cooter Reading Inventory to
determine the initial passage selection to be read by the student (Flynt and Cooter,
2004).
5. Main body is defined as all the parts of the text that are not the table of contents,
index, glossary, headings, bold words, sidebars, pictures and captions, and labeled
diagrams (Kelley & Clausen-Grace, 2010).
6. Predicting is described as making an educated guess as to what the text might be
about based on the clues given by the text features (Kelley & Clausen-Grace, 2008).
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7. Questioning involved the students reading the text features to pose a question that can
be answered through reading of the main body of the text (Kelley & Clausen-Grace,
2010).
8. Special services are defined as educational services for physically or mentally
handicapped children whose needs cannot be completely met in an ordinary
classroom (Princeton, 2012). For this study this term was operationalized to mean
small group or individual services provided to students who are diagnosed with
autism, speech or language impairment, and who are in the Response to Intervention
(RTI) process.
9. Text features are all the components of a story or article that are not the main body of
the text. These included the table of contents, index, glossary, headings, bold words,
sidebars, pictures and captions, and labeled diagrams (Kelley & Clausen-Grace,
2010).
10. Text feature walk is a structure that addresses all parts of an expository text minus the
main body using predicting, questioning and connections (Kelley & Clausen-Grace,
2010). For this study this term was operationalized to mean a technique involving the
teacher and students taking turns leading dialogue to predict, question, summarize
and clarify misleading or complex sections of the text. The intentional dialogue
between the students is structured around predictions, questions, and connections
related to informational text features such as table of contents, index, glossary,
headings, bold words, sidebars, pictures and captions, and labeled diagrams, intended
to help students understand non-fiction reading material.
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Purpose and Significance of the Study
This study investigated the effects of instruction through text feature walks on
comprehension of expository text in a fifth-grade classroom. The intent was to determine if a
technique involving the teacher and students taking turns leading dialogue to predict, question,
summarize and clarify misleading or complex sections of text improved the ability to make
meaning of informational text. The intentional dialogue among the students was structured
around predictions, questions, and connections related to informational text features such as table
of contents, index, glossary, headings, bold words, sidebars, pictures and captions, and labeled
diagrams, intended to help students understand non-fiction reading material. Because text feature
walks may enable students to better understand expository text, teachers may utilize this strategy
in order to help students who struggle in comprehension of expository text be more successful.
This study looked at the effects of text feature walks on comprehension of expository text in a
fifth-grade classroom, and the research question addressed was, “Does instruction through text
feature walks improve comprehension of expository text in one group of fifth-grade students?”
This research report is organized into five chapters. Chapter I has offered a statement of
introduction for this study, which is to determine the effects of instruction through text feature
walks on comprehension of expository text in a fifth-grade classroom. Chapter II provides a
review of literature concerning comprehension of expository text and instruction through text
feature walks. Chapter III serves to explain the methodology for the study. The setting,
participants, data collection, procedures, instruments, and analysis are shared. Chapter IV reports
the results of the study. Chapter V draws conclusions and implications, then makes
recommendations based on the results of the study.
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Chapter II
Review of Literature
This chapter provides a comprehensive, yet not exhaustive, review of literature on reading
comprehension of expository text and text feature walks. The intent to synthesize relevant
research and other literature that supports the argument that a technique used to make meaning
from informational text involving the teacher and students taking turns leading dialogue to
predict, question, summarize and clarify misleading or complex sections of non-fiction text
improves the understanding of nonfiction text. Literature (Brimmer, 2004; Cote’ et al. 1998;
Ness, 2007) states that students lack the strategies they need to comprehend grade level
textbooks. Additionally, experts (Miller & Veatch, 2010; Ramsay, 2010) indicate that
comprehension of expository text is an unfamiliar idea, but is vital to making sense of the text.
Research (Kelley & Clausen-Grace, 2008; Kelley & Clausen-Grace, 2010) concludes that text
feature walks improve students’ ability to comprehend expository text.
This chapter is organized so that literature and research on the significance of reading
comprehension is reviewed first, then issues related to comprehension of expository text and
issues related to expository text comprehension is synthesized. General recommendations for
comprehension of expository text and text feature walk instruction are analyzed.
Significance of Reading Comprehension
Research (Bohn-Gettler & Rapp, 2011; Hammadou, 2000) and literature (Dorn, 2006)
describes reading comprehension as the mind’s ability to make meaning of text. According to
Dorn (2006) and Ruddell (1994) comprehending is the mind’s ability to make meaning of life.
Bohn-Gettler and Rapp (2011) explain reading as the common way that individuals gain
information about the world.
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Sources (Bohn-Gettler & Rapp, 2011; Dorn, 2006 Hammadou, 2000; National Institute of
Child Health & Human Development [NICHD], 2000) state that reading comprehension is the
primary reason for success. The report of the National Reading Panel (NICHD, 2000) made clear
the importance of children’s ability to comprehend text in order to obtain an education. BohnGettler and Rapp (2011) note that reading comprehension is a critical component of success in
educational settings.
Issues Related to Comprehension of Expository Text
According to the National Center for Education Statistics [NCES] in grades 4 and 8
(2011), Arkansas has not made improvement gains in reading since 1993. The NCES (2011)
asserts that more students are falling behind and not scoring above proficient on the NCES
(2011) reading test, due to the large percentage of expository text on the test, which provides
evidence of students not performing well in school and not being able to comprehend expository
text. Brimmer (2004), Miller and Veatch (2010), Ramsay (2010) explain that many students
struggle, because they do not usually receive guidance from instructors on how to navigate
expository text; instead they are expected to read independently and understand the content. Ness
(2007) and Ramsay (2010) opine that although students may be exposed to expository text in
their reading and language arts classes, as well as in content classes, they still struggle to
comprehend text intended to inform because they lack appropriate reading strategies. According
to Adams (2009), as found in Common Core State Standards for English Language Arts and
Literacy in History/ Social Studies, Science, and Technical Subjects if students cannot read
complex expository text to gain information, they will begin to turn to text-free or text-light
sources, such as videos, podcasts, and tweets.
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Brimmer (2004) and Cote’et al. (1998) affirm that comprehension of expository text can
be problematic when there is a lack of relevant knowledge, which is commonly found when
teachers teach reading comprehension using expository text. Several sources (Cote’ et al. 1998;
Ness, 2007; Ramsay, 2010) claim learning from text must be meaningful and activate relevant
prior knowledge as well as integrate the new information. Durkin (1978-1979) provided
evidence in her landmark study that students more often complete workbook pages or take tests
rather than practice comprehension skills. Akhondi et al. (2011), Durkin (1978-1979) and
Ramsay (2010) add that comprehension is often assessed, but not taught in an elementary
classroom and that students do not usually receive guidance from instructors on how to navigate
the assigned text, but instead are expected to read independently and understand the content.
Dymock’s study in 1993 evaluated the effectiveness of teaching 32 New Zealand 12 year
olds to decode words, read fluently, and to comprehend text. The testing material used was 4
expository passages with a reading level range of 12 to 15. The interventions were spaced 6
weeks apart. While the results show that all children read with accuracy and fluency, the overall
student averages were at different levels. The good readers’ reading and listening comprehension
scores were equally high and the poor readers’ reading and listening skills were equally low.
Dymock concluded that there was no dramatic improvement in reading and listening skills for
the poor readers due to the infrequent and inconsistent interventions.
Issues Related to Expository Text Comprehension
Akhondi et al. (2011) state that students must become familiar with expository text
structure and be able to determine significant information in order to comprehend the text. These
authors also suggest that teachers’ model and instruct students on how to use text features to
comprehend the text.
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Akhondi et al. (2011) go on to say that teaching students how expository text is organized
could improve reading achievement. They recommend that text structures be introduced,
identified, and analyzed, so that readers can comprehend the text more easily and retain the
information. The new Common Core State Standards Initiative (2011) requires the use of
expository text to prepare students for college and work expectations.
Comprehension Strategies
Kelly, Moore, and Tuck (1994) and literature by Stahl (2004) and Stricklin (2011)
emphasize the importance of comprehension strategies and the knowledge that can be gained
through classroom instruction. Stricklin (2011) notes that reciprocal teaching is an appropriate
way to teach reading comprehension for any grade level with both fiction and nonfiction text.
Stahl (2004) advises that reciprocal teaching should be taught by having the teacher use
questioning to boost reading comprehension. Additionally, Stricklin (2011) implies that handson-reciprocal teaching encourages teachers to use a research-based technique that encourages
student participation.
Hedin and Conderman (2010) recommend the strategy of rereading as a way to help
students comprehend informational text. According to Hedin and Conderman (2010) when the
instruction of rereading is aligned with the text’s features, instruction is found most effective.
Miller and Veatch (2010) suggest that by rereading the text, students begin to understand the
content and embark on becoming proficient readers.
Brimmer (2004) suggests that think-alouds be used to teach students to monitor their
comprehension during reading. The author also states that think-alouds are an effective way to
improve comprehension because students read in order, which makes them think about the
information in the text as they read.
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Stahl (2004) asserts that teachers should be using instruction with explicit teaching and
guided practice, and then over time release the students to practice independently. Williams
(2005) states that instruction should be introduced in small simple increments in the beginning
and then gradually moved to more complex instruction. Also, Williams (2005) discusses how the
teacher should model and guide instruction every step, and scaffold in order for students to
become independent workers.
Text Feature Walks Instruction
Kelley and Clausen-Grace (2008; 2010) found that explicit instruction of text features
and text feature walks enable students to make quality predictions, anticipate their learning, and
comprehend non-fiction text more fully. Similarly, Akhondi et al. (2011) claim that students who
struggle with comprehension of expository text are likely to improve their comprehension if they
learn text features. Like Kelley and Clausen- Grace (2011), Hedin and Conderman (2010) assert
that informational text is an exceptional way to teach comprehension due to the text features and
large selection of unique words that require students to use context clues to determine the
meaning of words. Kelley and Clausen-Grace (2008; 2010) state that if teachers recognize and
focus on three factors: text feature, text organization, and text content, then comprehension will
be enhanced.
Kelley and Clausen-Grace’s (2007) pilot study evaluated the effectiveness of teaching
Clausen-Grace’s students to use text feature walks. The class was divided into three groups.
Group 1 was the control group; this group made predictions, read the text silently and then
answered the review questions. Groups two and three were the treatment groups. Group two had
a discussion before opening the textbook, then predicted, read, and answered the review
questions. Group three conducted a text feature walk of the selected section prior to writing
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predictions, reading the text, and answering the review questions. The control group had fewer
relevant predictions than the treatment groups, but scored higher than group two. While this
study had a limitation of a small sample size, the text feature walk group had the highest average
correct. Kelley and Clausen-Grace concluded that when students do a text feature walk, they are
able to make better predictions and learn more from reading the text.
Akhondi et al. (2011) and Kelley and Clausen- Grace (2011) claim that text features help
readers locate and organize information in the text and then are able to hold it in their short term
memory or make a personal connection so that it can be stored in their long-term memory. Hedin
and Conderman (2010) also suggest that the teacher orally identify the organization of the
passage in order to connect supporting details. Kelley and Clausen- Grace (2011) found that
when students have knowledge and understand the patterns of text features, comprehension of
the nonfiction text will occur.
Summary
Based on literature (Miller & Veatch, 2010; Ramsay, 2010) that points to the notion that
comprehension of expository text is an unfamiliar idea, but is vital to making sense of the text;
and research by Kelley and Clausen-Grace (2008; 2010) who propose that text feature walks
improve the students’ ability to comprehend expository text, it appears that a study to determine
the effects of text feature walks on comprehension of expository text was appropriate. Chapter
III explains the methodology of the study. In the next chapter the setting, participants, data
collection, procedures, instruments, and analysis are shared.
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Chapter III
Methodology
This study investigated the effects of instruction through text feature walks on
comprehension of expository text in a fifth-grade classroom. The intent was to determine if a
technique involving the teacher and students taking turns leading dialogue to predict, question,
summarize and clarify misleading or complex sections of the text improved the ability to make
meaning of informational text. The intentional dialogue between students was structured around
predictions, questions, and connections related to informational text features such as table of
contents, index, glossary, headings, bold words, sidebars, pictures and captions, and labeled
diagrams, intended to help students understand non-fiction reading material. The chapter
describes the setting, the participants, and the confidentiality procedures that were attained
during this study. How data were collected and the evaluation instruments are also described.
The intervention strategy is explained and the methods for analyzing the data are detailed.
District Setting
The study took place at an elementary school in Northwest Arkansas. Demographic
information for the school district provided in this section is based on the published information
from the 2011-2012 school year (Arkansas Department of Education Data Center [ADE], 2012).
The school district serves students from pre-kindergarten through grade 12. The district in which
the school is located has a total number of 19,376 students in 25 schools (ADE). There are
10,024 elementary students, 3,725 high-school students, 2,907 middle-school students, and 2,720
junior-high students (ADE). The ethnic breakdown for the school district is as follows: 8,137
White; 7,996 Hispanic; 1,701 Pacific Islander; 654 students who are two or more races; 438
Black; 356 Asian; and 94 Native American or Native Alaskan (ADE) (see Figure 1). The school
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district has a gifted and talented program, special education program, migrant education
program, a pre-school, and an Alternative-Learning-Education program. The district has 11,055
students who receive free lunches and 1,713 who receive reduced lunches (ADE).
9% 3%

2% 2% 1%

White
42%

41%

Hispanic
Pacific Islander
Two or More Races

Figure 1. Racial demographics for the school district in Northwest Arkansas.
School Setting
The elementary school in this study has a total population of 608 students (ADE, 2012).
The student population consists of 264 White students, 227 Hispanic students, 55 Pacific
Islander students, 27 students who are two or more races students, 14 Black students, 11 Native
American or Native Alaskan, and 10 Asian students (see Figure 2). This elementary school has
440 students on free/reduced lunch, which is 72% of the student population (ADE, 2012). This
school has a hearing-impaired classroom, a gifted and talented program, a special education
program, and Limited-English-Proficient students. Also, this elementary school is one of the few
in the district to implement the Springdale Family Literacy Program, which is an English
language and literacy skills program for Hispanic and other immigrant families that address their
growing educational needs. This program provides Hispanic and other immigrant parents who
are interested to attend a class held four mornings per week with lessons and instruction intended
to increase the parents’ literacy and English skills while also learning how to help their children
improve while at home. Through this program PACT Time is offered, which is Parents and
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Children Together. During PACT, each parent has the chance to go into the classroom with his
or her child and learn beside him or her. There are Literacy and ESL specialists employed by this
elementary school that work with the students in this school and alongside this program.
5% 2% 2% 2%

White

9%
43%

Hispanic
Pacific Islander

37%
Two or More Races

Figure 2. Racial demographics for the elementary school in Northwest Arkansas.
Participants
This study took place in a fifth-grade general education classroom consisting of 28
students with one teacher. Twenty-six students participated in the study. There are 13 males and
13 females in the classroom. The racial demographics for the students in this classroom are as
follows: 13 White students, 9 Hispanic students, 3 Pacific Islander students, and 1 black student
(see Figure 3). This classroom has 15 students who receive free lunches and 4 who receive
reduced lunches (P. Berlin, personal communication, October 27, 2011). There are 10 English
Language Learner students in the classroom at varying levels: 2 students at level 2, 4 students at
level 3, and 4 students at level 4. Additionally, there are 5 students who receive a variety of
special education services. One student is indirectly served, one student goes to the special
education room for an hour and fifteen minutes each day for math and writing, another student is
in the RTI process and receives one-on-one help two hours each day for math, reading and
writing. Also, two students receive speech services two hours a week. One student is diagnosed
with emotional behavior disorder.
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White
Hispanic
Pacific Islander
Black

Figure 3. Racial demographics for the elementary classroom in Northwest Arkansas.
Confidentiality
Permission to conduct this study was granted by the University of Arkansas Institutional
Review Board (see Appendix A), as well as the administration of the elementary school where
the study was conducted (see Appendix B). Permission to participate in this study was obtained
prior to the commencement of the project. A letter (see Appendices C1 & C2), along with an
Informed Consent (see Appendices D1 & D2), was sent home with each student in the
appropriate language, and a signature from the parent or guardian was required before data for
that child was reported. The Informed Consent explained the purpose and procedures of the
study. It also explained that participation was completely voluntary and that there was no reward
or penalty for participating. It explained that the child might withdraw from the study at any time
without penalty. Ninety-three percent of the students returned their Informed Consents.
Confidentiality was maintained and assured by the researcher through the establishment of a
code. Each student participant was assigned a number at random to establish the code. All data
were recorded anonymously using the code. Only the researcher had access to the code, and all
data were kept in a locked file cabinet in the project classroom. Once the study is defended the
code will be destroyed.
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Data Collection
This study was designed to examine the effects of instruction through text feature walks
on comprehension of expository text in one group of fifth-grade students. Data were collected to
determine if a technique involving the teacher and students taking turns leading dialogue to
predict, question, summarize and clarify misleading or complex sections of the text improved the
ability to make meaning of informational text. The intentional dialogue between the students was
structured around predictions, questions, and connections related to informational text features
such as table of contents, index, glossary, headings, bold words, sidebars, pictures and captions,
and labeled diagrams, intended to help students understand non-fiction reading material.
Comprehension of expository text was measured before and after text feature walk reading
instruction. During the 8-week intervention period, ability to understand expository text was
determined through scores and anecdotal records that were recorded daily.
Evaluation instrument. Students were given the Flynt and Cooter Reading Inventory
(see Appendices E1, E2, E3, E4, E5, & E6) to determine comprehension of expository text. The
Flynt and Cooter Reading Inventory measured silent reading comprehension. The researcher
began by giving each student an interest/attitude interview (see Appendices F1, F2, & F3) that
assisted the examiner in learning more about each student’s background knowledge, interests,
and motivations. Next, the students read a set of initial placement sentences (see Appendices G1
& G2) from appropriate forms of the test. The student read two grade levels below their actual
grade level and kept reading until they missed two or more words. The highest level read with
zero errors was the level of the first passage read by the student. Next, the student read the
passage silently. After completing the passage, the student retold the passage to the researcher,
and then the researcher asked any questions that were unanswered. After the silent reading
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comprehension test, the researcher determined the student’s silent reading comprehension score.
If the student scored in the “easy level” the test was re-administered using a higher-level test. If
the student scored in the “too hard” or “frustration level,” the test was re-administered on a lower
level. This continued until the student reached the “adequate level” on the silent reading
comprehension test. Once this occurred the researcher recorded this level as the student’s
independent reading level. The researcher then determined the percentage correct of
comprehension questions answered at each student’s reading level. Comprehension scores were
categorized into achievement based on the level of comprehension the student placed. A level 5
was considered grade level or average, anything above was above grade level or above average,
and anything below level 5 was below grade level or below average.
This test was administered by the researcher individually to each student as a pretest
before instruction through text feature walks was used as a teaching strategy in the classroom,
and it was administered again as a posttest at the conclusion of the 8-weeks to assess growth. The
test lasted approximately 20 minutes. The scores were calculated according to the examiner
manual, and were recorded on an individual basis in the researcher record book.
Baseline data. In order to establish a baseline for students’ comprehension of expository
text, the Flynt and Cooter Reading Inventory was administered before and after text feature walk
reading instruction. The students’ scores from this test served to evaluate the students’
achievement in comprehension of expository text prior to the implementation of instruction
through text feature walks in the classroom. As a pretest, the Flynt and Cooter Reading
Inventory was administered between December 15 and December 20, 2011, and January 18 and
21, 2012.
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Other data collection methods. Data were collected during the intervention period to
monitor and record students’ progress related to comprehension of expository text. Data for week
1 (see Appendix H1) represented the knowledge of text features and not comprehension of
expository text. Beginning week 2, daily scores were collected based on the understanding of
expository text through implementation of the focused comprehension strategy (Appendices H1,
H2, & H3). Daily scores were taken based upon understanding of text. To assess students’
reading comprehension an exit slip was turned each day, scored and recorded. A 5-point rubric
(see Appendices I1, I2, I3, & I4) was used each day to measure the students’ understanding of
the text. Students’ comprehension was measured at the end of each week using activities that
required them to develop the text feature learned that week (see Appendices H1, H2, & H3).
Students learned different strategies associated with text feature walks to use while they read to
comprehend expository text. Scores were taken from comprehension activities assigned each
Thursday. Strategy use was observed and noted by recording anecdotes that revealed
understanding of text features. Data were recorded daily and were then organized and analyzed
to determine results through out this study.
Post data analysis. In order to determine the effectiveness of instruction through text
feature walks on comprehension of expository text the Flynt and Cooter Reading Inventory was
re-administered to each student following the same method as utilized before. The postassessment results were examined and compared to the baseline data. A paired-samples t-test
was conducted to determine if a significant difference exists between the pretest and posttest
comprehension scores. Anecdotal records were coded and analyzed to determine patterns and
themes which appeared. Daily comprehension scores, along with the pretest and posttest
assessments, and anecdotal records were carefully examined and analyzed to determine changes
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and trends, and then conclusions were drawn. Daily scores were recorded and averaged based on
the understanding through implementation of the focused text feature strategy.
Intervention Strategies
During the course of this study, daily instruction followed the same pattern each week.
Students received instruction using text features and three strategies that good readers use when
reading: predicting, questioning, and connections related to text features (see Appendices J1, J2,
J3, J4, J5, J6, J7, & J8) for example lesson plans demonstrating each of the three strategies). This
instruction was the only reading instruction delivered. Daily intervention lasted 45 minutes, 4
days per week, for 8 weeks. Students were introduced to expository text and taught all of the text
features the first week, and a text feature was emphasized each week for weeks 2 through 9 of
the study, beginning with table of contents, and ending with sidebars (see Appendix K1 for a
scope and sequence of instruction).
The text features and strategies were introduced during a whole-group setting. The
researcher then introduced each text feature. It was then modeled using each text feature to
predict, question, and make connections for the students using expository text. After explicit
instruction, the students had opportunities to practice the strategies with support from the teacher
in a supportive environment where the teacher was able to scaffold the students and their
learning. The students were provided time to work independently to use the text features to
comprehend the expository text they are reading. After students completed their individual work,
cooperative learning took place to practice using the text features and the strategies with their
peers so that they learned from these social interactions and peer support. The scope and
sequence of comprehension and strategies involved in the study are text features, predicting,
questioning, and connections strategies.
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Week 1. The teacher introduced expository text organization and all the text features.
The teacher used a dictionary, social studies textbook and a science textbook to introduce
students to: table of contents, index, glossary, headings, bold words, pictures, captions, labeled
diagrams, maps, charts, graphs, and sidebars. This week’s intervention looked different than
other weeks. On Monday, the teacher introduced and defined organization of expository text.
Students’ were assessed by defining expository text and by comparing and contrasting narrative
text to expository text. On Tuesday, the teacher taught all of the text features: table of contents,
index, glossary, headings, bold words, pictures, captions, labeled diagrams, maps, charts, graphs,
and sidebars. To assess the students, they were asked to identify the text features when shown a
picture. On Wednesday, the teacher instructed on how each text feature fit into the students’
social studies and science textbooks. To assess the students, they were asked to give 3 to 4
reasons how text features fit into expository text.
Week 2. The teacher introduced the table of contents text feature. On Monday, the
students and the teacher used social studies and science textbooks’ table of contents to predict
the main idea of the text. The assessment question was: What do you expect to learn about? On
Tuesday, the teacher and the students used the social studies and science textbooks’ table of
contents for questioning. The assessment question was: What do you think the main idea will be?
On Wednesday, the teacher and the students used the social studies and science textbooks’ table
of contents and the main body to make connections while reading. The assessment question was:
How do the text features lead you to this conclusion? On Thursday, the students were given the
scholastic newsletter, Frozen in Time and were asked to make a table of contents for the text.
Week 3. The teacher introduced the index text feature. On Monday, the students and the
teacher used the text: Matter and It’s Properties or Properties of Matter index depending upon
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the students reading level to predict the main idea of the text. The assessment question was:
What do you expect to learn about? On Tuesday, the teacher and the students used the text:
Matter and It’s Properties or Properties of Matter index to question. The assessment question
was: What do you think the main idea will be? On Wednesday, the teacher and the students used
the text: Matter and It’s Properties or Properties of Matter index and the main body of the text
to make connections while reading. The assessment question was: How do the text features lead
you to this conclusion? On Thursday, the students were given the scholastic newsletter, I Was 11
on September 11, 2001 and asked to make an index for the text.
Week 4. The teacher introduced the glossary text feature. On Monday, the students and
the teacher used the text: Changes In Matter or Changing Matter glossary depending upon the
students reading level to predict the main idea of the text. The assessment question was: What do
you expect to learn about? On Tuesday, the teacher and the students used the text: Changes In
Matter or Changing Matter glossary to question. The assessment question was: What do you
think the main idea will be? On Wednesday, the teacher and the students used the text: Changes
In Matter or Changing Matter glossary and main body of text to make connections while
reading. The assessment question was: How do the text features lead you to this conclusion? On
Thursday, the students were given the scholastic newsletter, Why Are These Kids So Excited?, a
dictionary, and were asked to make a glossary.
Week 5. The teacher introduced headings, subtitles, and types of print text features. On
Monday, various biographies’ headings, subtitles, and types of print were used to predict the
main idea of the text. The assessment question was: What do you expect to learn about? On
Tuesday, the teacher and the students used various biographies’ headings, subtitles, and types of
print to question the main idea of the text depending upon the students reading level and interest.
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The assessment question was: What do you think the main idea will be? On Wednesday, the
teacher and the students used various biographies’ headings, subtitles, types of print and the main
body of the text to make connections while reading. The assessment question was: How do the
text features lead you to this conclusion? On Thursday, the students were given an article without
a title from the scholastic newsletter, Hope on Wheels and were asked to make a heading,
subtitle, and highlight a word that should be written in a different type of print. Each student was
given an article from this scholastic newsletter based on his or her reading level. The on-grade
level students received the article Hope on Wheels and the low level students received Robot
Racer.
Week six. The teacher introduced pictures and captions text features. On Monday, the
teacher and the students used various daily Northwest Arkansas Times newspapers’ pictures and
captions to predict the main idea of the text. The assessment question was: What do you expect
to learn about? On Tuesday, the teacher and the students used various daily Northwest Arkansas
Times newspapers’ pictures and captions to question. The assessment question was: What do you
think the main idea will be? On Wednesday, the teacher and the students used various daily
Northwest Arkansas Times newspapers’ pictures and captions to make connections while
reading. The assessment question was: How do the text features lead you to this conclusion? On
Thursday, the students were given the scholastic newsletter, Tales of Bullying and asked to make
a picture and caption for the text. Each student was given an article from this scholastic
newsletter based on his or her reading level. The on-grade level students received the article
Tales of Bullying and the low level students received Mind Games.
Week 7. The teacher introduced labeled diagrams, maps, charts and graphs text features.
On Monday, the students and the teacher used various tour guide books’ labeled diagrams, maps,
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charts and graphs depending upon the student’s interest to predict the main idea of the text. The
assessment question was: What do you expect to learn about? On Tuesday, the teacher and the
students used various tour guide books’ labeled diagrams, maps, charts and graphs to question.
The assessment question was: What do you think the main idea will be? On Wednesday, the
teacher and the students used various tour guide books’ labeled diagrams, maps, charts, graphs,
and main body of the text to make connections while reading. The assessment question was:
How do the text features lead you to this conclusion? On Thursday, the students were given the
scholastic newsletter, Going to Bat for Equality and were asked to make either a labeled
diagram, map, chart or graph and explain why the text feature chosen was the most appropriate.
Each student was given an article from this scholastic newsletter based on his or her reading
level. The on-grade level students received the article Surprise Guest and the low level students
received Global Population.
Week 8. The teacher introduced the sidebars text feature. On Monday, the students and
the teacher used the text: Earth’s Changing Surface and Our Changing Earth sidebars depending
upon the students reading level to predict the main idea of the text. The assessment question was:
What do you expect to learn about? On Tuesday, the teacher and the students used the text:
Earth’s Changing Surface and Our Changing Earth sidebars to question. The assessment
question was: What do you think the main idea will be? On Wednesday, the teacher and the
students used the text: Earth’s Changing Surface and Our Changing Earth sidebars and main
body of text to make connections while reading. The assessment question was: How do the text
features lead you to this conclusion? On Thursday, the students were given the scholastic
newsletter, Election 2012 and were asked to make a sidebar.
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Summary
Downward trends of comprehension of expository text in content courses and standardized
tests, recommendations by the Common Core State Standards to incorporate more expository
text into the curriculum, and the lack of understanding many citizens have to understand
informational text suggest that reading comprehension of expository text must be taught in order
for students to understand and comprehend everyday reading materials: the newspaper, sports
magazines, business magazines, and college textbooks. Recommendations by researchers suggest
that text feature walks help to improve the students’ ability to comprehend expository text
through predicting, questioning, and connections. This study was conducted in an elementary
school in Northwest Arkansas for an 8-week period.
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Chapter IV
Results
The purpose of this chapter is to provide analyses of data collected for the study designed
to address the research question, “Does instruction through text feature walks improve
comprehension of expository text in one group of fifth-grade students?” Data are presented
through narrative text and supported with tables and figures. The intent of the study is to
determine if a technique involving the teacher and students taking turns leading dialogue about
text features: table of contents, index, glossary, headings, subtitles, types of print, pictures and
captions, labeled diagrams, maps, charts, graphs, and sidebars, to predict, question, summarize,
and clarify misleading or complex sections of text, improves the ability to make meaning of
informational text.
Twenty-six students from a local elementary school participated in the study. Over the
course of 8-weeks, students participated in daily text feature walks. Scores were determined by
measuring comprehension reached through prediction, questioning, and summarizing using text
features. Daily scores for comprehension were gathered and recorded during the study.
Baseline Data
Baseline data were established by calculating comprehension of expository text using
Flynt and Cooter’s (2004) tool to score reading comprehension. The pre-assessment scores were
obtained December 15 through 20, 2011, and on January 18 and 21, 2012. Flynt and Cooter’s
scoring procedure assesses students’ comprehension of nonfiction text. Scores reflect students’
grade level of comprehension and percentage correct when answering questions about the
passage read. These scores were collected before the commencement of the study to establish
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baseline comprehension of expository text prior to explicit informational text instruction focused
on using text feature walks.
Students’ comprehension scores of expository text were established by reading levels and
by percentage correct at their grade level. The highest possible reading level is 12, expected
grade level is 5, and the lowest possible reading level is 1. The highest possible percentage of
comprehension questions answered correct is 100 and the lowest is 0. The maximum-recorded
percentage was an 88 and the minimum-recorded was 50. Thus, the range was 38. The mean
score was 79. The median score was 75. The mode was 75 (see Appendices L1 & L2 for
individual student scores). There were 0 comprehension scores that were identified as outliers,
because they were not greater than 1.5 times the Inter-Quartile Range or below the LowerQuartile value.
Comprehension scores were categorized into achievement levels based on the level of
comprehension the student scored. A level 5 was considered grade level or average, anything
above was above grade level or above average, and anything below level 5 was below grade
level or below average. In order to compare end results with the baseline data, each of these
categories were given a specific range of scores that did not change when the end results were
analyzed. Scores above a reading level of 5 were classified as above grade level; scores of 5 were
classified as grade level; and scores of 4 or lower were classified as below grade level. There
were no scores classified as above grade level, 4 scores classified as grade level, and 19 scores
classified as below grade level. There were 4 scores at a reading level of 5, 7 scores at a reading
level of 4, 7 scores at a reading level of 3, and 5 scores at a reading level of 1. Figure 4 illustrates
the percentage of students who scored in each achievement category.
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Figure 4. Percentage of students in each achievement category.
During Intervention
In order to measure comprehension during the current study, daily individual student
comprehension scores (see Appendices M1, M2, M3, M4, M5, M6, M7, & M8) were recorded.
Students demonstrated comprehension by responding to a prediction, questioning, connection, or
application comprehension activity at the end of each lesson. These responses were scored using
a 5-point rubric (see Appendices I1, I2, I3, & I4). Daily scores were averaged at the end of each
week to get a mean for the daily achievement for that week. The highest possible comprehension
score average was a 5, and the lowest possible comprehension score was a 0. Weekly
comprehension averages increased gradually from week 1 through week 3. There was a slight
decrease weeks 4 and 6. During weeks 7 and 8 the comprehension scores began increasing again
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Figure 5. The weekly means of daily scores for comprehension.
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Post Intervention
To determine the effectiveness of text feature walks, the Flynt and Cooter Reading
Inventory was administered at the conclusion of the intervention. The post-assessment scores
were obtained March 7, 8, and 12, 2012. The same form of the test was given in the same
manner as before the intervention. The students’ individual comprehension scores were
measured and analyzed to determine if text feature walks impacted their comprehension of
expository text.
Students’ comprehension scores were established by reading levels and by percentage
correct at their grade level. Students read selected passages from the Flynt and Cooter Reading
Inventory based on their initial sentence placement level and then answered questions to
determine a comprehension score and grade-level. The highest possible percentage correct was
100 and the lowest was 0. The maximum-recorded percentage was a 100 and the minimumrecorded was 63. Thus, the range was 37. The mean score was 87. The median score was 75. The
mode was 75 (see Appendices L1 & L2 for individual post-intervention scores). There was no
comprehension score that was identified as an outlier. The highest possible reading level is 12,
expected grade level is 5, and the lowest possible reading level is 1. The maximum recorded
grade-level was 5, and the minimum recorded grade-level was 1. The range was 4, the mean was
3.02, the median was 3, and the mode was 3. Figure 6 illustrates individual student pre- and postintervention comprehension scores and grade-level as measured by the Flynt and Cooter Reading
Inventory.
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Figure 6. Individual student comprehension scores and grade-level.
Note: comprehension scores are represented in .10 to maintain a scale.
Post-intervention data were also organized into three achievement categories: above
grade level, grade level, and below grade level. There were 0 scores classified as above grade
level, 4 scores classified as grade level, and 22 scores classified as below grade level (see
Appendices L1 & L2 for individual student grade level). The number of scores above grade
level, on grade level, and below grade level remained the same. There were 4 scores at a reading
level of 5, 7 scores at a reading level of 4, 8 scores at a reading level of 3, 1 score at a reading
level of 2, and 6 scores at a reading level of 1. Figure 7 illustrates the percentages of students in
each category for both pre- and post- intervention data.
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Figure 7. Percentage of students’ achievement categories in comprehension.
Data Analysis
In order to measure students’ comprehension, the Flynt and Cooter Reading Inventory
was administered before and after the implementation of the intervention. Before the text feature
walk instruction was used, the average comprehension score of the participants was 76. After the
intervention, the mean score was 87. These results were analyzed using a paired-samples t-test
with an alpha level set at .01. This analysis did reveal a significant difference between the preand post- intervention comprehension scores, t(26)= 2.68.; t Stat= 3.79; p<.0004. The mean
increased 11 percentage points on the posttest scores, which was significant (see Appendix N1
for complete results). The t-test results are presented in Table 1.
Table 1
Results Obtained from t-test for Reading Comprehension of Expository Text Scores
Pre-test
N
26

Post-test
Mean
76

N
26

Mean
87

t
2.68

tstat
3.79

P
.0004
P < .01
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Subpopulations
The comprehension scores of subpopulations were also analyzed to determine if there
were any relationships in the findings in terms of gender, English language proficiency, and
special services received.
Male and female. Scores were noted in regards to gender. The difference in the pre- and
post intervention mean scores of females was a 3-point decrease while the difference in mean
scores of males increased by 9 points. Comprehension mean scores for males increased 5 points
more than comprehension scores for females (see Appendices O1 & O2 for male and female preand posttest scores). These results were analyzed using a paired-samples t-test assuming unequal
variances with an alpha set at .05. This analysis did not reveal a significant difference between
growth of male and female comprehension scores (see Appendices O1 & O2 for complete
results). There were 4 comprehension scores that were identified as outliers, because they were
greater than 1.5 times the Inter-Quartile Range below the Lower-Quartile value and were not
included in any of the t-tests. Figure 8 illustrates the pre- and post- intervention means of male
and female comprehension scores.
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Figure 8. Pre- and post- intervention scores by gender.
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English language proficiency. Scores were also noted with regards to English language
proficiency (ELP). The difference in the pre- and post- intervention mean scores of the nonEnglish language proficient students was 7, and the difference in mean scores of English
proficient scores was 10. Comprehension scores for non-English language proficient students
increased 3 points more than English proficient students’ scores. There was no comprehension
score that was identified as an outlier. Figure 9 illustrates the pre- and post- intervention means
of non-English language proficient and English language proficient students (see Appendices P1
& P2 for individual non-ELP and ELP pre- and post-test scores). These results were analyzed
using a paired-samples t-test assuming unequal variances with an alpha level set at .05. This
analysis did not reveal a significant difference between growth of non-English proficient and
English proficient comprehension scores (see Appendices P1 & P2 for complete results). Figure
9 illustrates the pre- and post- intervention means of English language proficient and nonEnglish language proficient comprehension scores.
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Figure 9. Pre- and post- intervention scores by English language proficiency.
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Special services. Scores were noted with regards to students who receive special
services. The difference in the pre- and post-intervention mean scores of students who receive
special services was 18 while the difference in mean scores of students who do not receive
special services was 9. Comprehension scores for students who receive special services increased
5 points more than comprehension scores for students who do not receive special services. There
was no comprehension score that was identified as an outlier. Figure 10 illustrates the pre- and
post- intervention means of students who receive special services and students who do not
receive special services (see Appendices Q1 & Q2 for individual non-special services and special
services pre- and post-test scores). These results were analyzed using a paired-samples t-test
assuming unequal variances with an alpha level set at .05. This analysis did not reveal a
significant difference between growth of non-special services and special services
comprehension scores (see Appendices Q1 & Q2 for complete results). Figure 10 illustrates the
pre- and post- intervention means of special services and non-special services comprehension
scores.
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Figure 10. Pre- and post- intervention scores by special services.
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Anecdotal Records
Anecdotal records were recorded during the 8-week intervention addressing the research
question, “Does instruction through text feature walks improve comprehension of expository text
in one group of fifth-grade students?” Records were analyzed and then organized into three
different categories according to patterns and themes, which emerged. These categories were
group participation, confidence in presenting to the class, and details provided in predictions,
questions, and connections.
Throughout the course of the intervention, the students began to stay on task and work
together on producing a prediction, question, or connection from a provided text. Students began
discussing their answers with their tablemates and providing feedback on ways to make the
student’s prediction, question, or connection deeper. The students moved away from wanting
their prediction, question, or connection picked; to lets make a prediction, question, or
connection using all of our responses. For example, on February 28, 2012, Student G1 stated,
“Now that we have each shared our predictions, lets make a new prediction together, that is
deeper and more detailed.”
The students began to display working together near week 3 of the intervention, but as
the study progressed, the working together greatly increased. On January 23, 2012, I noticed
Student C1 providing feedback to Student H1 on a way to make his question more in-depth. As I
continued walking around, I went back to Student H1, Student I1, Student A1, and Student C1
and observed them discussing a detail they wanted to add to their group question. Student C1
stated, “We should add something more specific, like the exact location of where we think the
travel guide is going to talk about.”
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Additionally, the students’ confidence in presenting predictions, questions, and
connections continually improved throughout the study. For example, on February 7, 2012,
Student V1 raised his hand to share his questions he had made for the day using the biography on
his reading level. I also noted on March 1, 2012, Student V1 stood up voluntarily to describe the
different types of weathering and erosion. This is an unusual behavior of his and he is usually
shy. On February 14, 2012, Student T1 raised his hand to share his prediction he found in the
newspaper of where he believed the earthquake would be going next since it had hit J.B. Hunt
Elementary. Student T1, stood up in front of the class with a strong speaking voice and used eye
contact while sharing his prediction.
As the study progressed, the students provided more in-depth details of predictions,
questions, and connections depending upon the text feature and text used. During week 5 on
headings, subtitles, and types of print using biographies based on the students’ interest and
readiness, students became more interested with in-depth predictions, questions, and
connections. On February 7, 2012, Student V1 and Z1 wrote down their questions without being
prompted to do so about what they wanted to learn more about when they read the text. During
week 7 on maps, charts, graphs, and labeled diagrams using a tour guidebook, students began
producing well thought out connections to the text. On February 23, Student V1 used his tour
book to make a connection about the weather in Louisiana and Arkansas (see Appendix R for
observed anecdotes).
Summary
This chapter has presented an analysis of all data collected for the purpose of measuring the
effects of text feature walks on fifth grade students’ reading comprehension of expository text
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abilities. The next chapter provides a conclusion of the study, implications that can be drawn
from the study, recommendations for further research, and limitations imposed on the research.
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Chapter V
Discussion
The ability to comprehend expository text is imperative in order to understand everyday
reading materials: the newspaper, sports magazines, business magazines, and college textbooks.
Miller and Veatch (2010) note that students lack the necessary literacy to comprehend nonfiction
text. Additionally, literature (Miller & Veatch, 2010; Ramsay, 2010) indicates that reading
comprehension of expository text is an unfamiliar idea, but is vital to making sense of the text.
Research (Kelley & Clausen-Grace, 2008; Kelley & Clausen-Grace, 2010) concludes that text
feature walks improve students’ ability to comprehend expository text.
The purpose of this study was to examine the effects of instruction through text feature
walks on comprehension of expository text, in a fifth-grade classroom. This study addressed the
research question, “Does instruction through text feature walks improve comprehension of
expository text in one group of fifth-grade students?” The results of the present study suggest
that text feature walks improved comprehension of expository text. The results were obtained by
analyzing the daily performance tasks, which increased from week 1 to week 8, as well as the
pretests and posttests which revealed a significant increase in comprehension of expository text
for all students regardless of male and female, English language proficiency, and special
services.
Eighteen students’ comprehension scores improved from the pretest to the posttest, 6
students’ scores remained the same, and 2 students’ scores decreased. When compared with their
pretest scores, 70% of the students’ comprehension scores improved, 23% stayed the same, and
.08% went down. A paired-samples t-test conducted on the means of the Flynt and Cooter
Reading Inventory revealed a significant difference. Additionally, 80% of the males’ reading
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comprehension scores improved significantly after the text feature walk instruction. Whereas
only 67% of the females’ comprehension scores improved notably after the text feature walk
instruction. A paired-samples t-test conducted on the difference of means of the Flynt and
Cooter Reading Inventory revealed there was not a significant difference between growth.
Furthermore, 68% of the proficient English language students significantly increased in
comprehension scores compared to 43% of non-proficient English language students, who
slightly increased. Also, 100% of students who receive special services improved notably after
the text feature walk instruction. Sixty percent of students who do not receive special services
improved slightly after the text feature walk instruction.
Daily tasks required students to demonstrate their comprehension of the text on a scale of
1 to 5 with 5 being the highest. Daily strength scores were averaged to obtain a weekly group
average of daily scores revealing an overall growth of 14%. Weekly scores increased weeks 1
through 3 and slight dips in weeks 4 and an increase in comprehension weeks 7 and 8. The
highest weekly group average of daily scores was 4.0, which occurred on week 8 as they were
studying sidebars, and the lowest weekly average of daily scores was 3.3 which occurred on
week 1 as they were introduced to the text features. There were no scores that changed
achievement categories.
Conclusions
Comprehension scores significantly increased after the text feature walks instruction.
Results of the present study revealed that this group of fifth-grade students was able to
comprehend expository text more effectively after the text feature walks intervention for 8weeks. Nearly 70% of the students improved in their comprehension scores. Males’
comprehension scores increased slightly more than females. Proficient and non-proficient
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English language students increased in comprehension. Students who receive special services
increased notably more after the intervention than students who do not receive special services in
comprehension. Reading comprehension skills increased slightly from week 1 to week 8. Text
feature walk instruction did not improve students’ achievement scores in a short period of time.
These results indicate an increase in the students’ ability to comprehend text while
reading from the beginning of the intervention to the end of the intervention. These findings are
similar to those found by Ness (2007) and Ramsay (2010) that although students may be exposed
to expository text in their reading and language arts classes, as well as, in content classes, they
still struggle to comprehend text intended to inform because they lack appropriate reading
strategies. Additionally, these results are similar to those of a study conducted by Kelley and
Clausen-Grace (2010), which suggested that text feature walks help students anticipate their
learning and comprehend more fully the content being studied.
Limitations
As with any study, there were factors over which the researcher had no control that may
have affected the results of this study. Some factors may have positively impacted results, and
others may have negatively impacted the results. A factor that may have boosted comprehension
scores is natural maturation. Due to this study being conducted over a 10-week period, it is likely
that some students’ growth could be attributed to natural maturation.
Factors that may have negatively impacted comprehension scores are students being
pulled out for special services, the time between the pretest and the start of the intervention, time
constraints, and the level of text difficulty. Due to schedule interruptions, text feature walk
instruction was moved to different times of the day, which effected the number of students who
left for special services. Also, the pretest was given before Christmas break and the intervention
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began after. This could have affected their scores. Each day the researcher had 45 minutes to
model, guide, and assess students’ comprehension. Comprehension scores were for more
difficult text, perhaps reflecting a lower accuracy score. It was likely that some students’ growth
could have been inhabited due to these limitations.
A factor that may have impacted intervention results was the daily subjective grading
system. This rubric has not been tested for reliability and validity. The result of this measure
must be considered with the knowledge that the lack of testing of the instrument may reflect
error of measurement in either direction.
Implications
Based on the findings of this present study, the use of text feature walks may improve
fifth-graders’ ability to comprehend text. The results of this study imply that text feature walks
may improve students’ ability to make meaning of expository text. The results also imply that
text feature walk instruction may be slightly more effective for males than females when used to
impact comprehension. Results imply text feature walk instruction is effective for both proficient
and non-proficient English language students when used to improve comprehension. The results
also imply that text feature walk instruction is more effective for students who receive special
services rather than for students who do not receive special services to improve comprehension.
During intervention, conclusions imply that students’ use of predictions, questions, summarizing
and clarifying misleading or complex sections of text improved this group of students’ ability to
make meaning of informational text. The text feature walks are effective for improving
comprehension scores in a short period of time. The overall comprehension scores increased
significantly, which implies that the use of text feature walks improves students’ ability to make
meaning of expository text.
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Conclusions were drawn from the observed anecdotes that were recorded for the study.
The anecdotal records imply that students became more comfortable in working in groups,
confident in presenting to the class, and provided more well thought out predictions and
questions. Students began to display working together, by providing feedback to each other on
their predictions, questions, and connections. Throughout the study, students became more
confident in presenting predictions, questions, and connections to the class. As the study
progressed, students’ predictions and questions provided more in-depth details and were able to
be answered by reading the text.
Recommendations
Based on the results of the present study, recommendations are made regarding future
intervention and research. Recommendations are made suggesting that using text feature walks is
a way to improve comprehension of expository text with all students. It is recommended that text
feature walk instruction be implemented with males, proficient English language students and
non-proficient English language students, and classrooms who have students that receive special
services and students who do not receive special services.
Future research. Recommendations for future research include the length of the study,
integration into curriculum, small group instruction, and implementation in other grade levels.
Because comprehension increased gradually from week 1 to week 8, it is suggested that the text
feature walks intervention be implemented over a longer period of time with more minutes per
day to determine if the results are valid. It is suggested that text feature walk instruction be
integrated into the classroom curriculum. By integrating it into science or other subjects that
contain expository text, an increase in automaticity implementation would occur. Also, by
integrating text feature walk instruction into the curriculum, students would be able to receive
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reading instruction with literature circles or basal readers. It is suggested that small group
instruction be implemented. By including small group instruction, the teacher would be able to
provide more one-on-one instruction on using the text features to guide the students reading. It is
suggested that text feature walks be integrated into other grade levels. By integrating text feature
walks after the pre-test, students may comprehend the text with ease.
Future use for instruction. Recommendations for future use include various leveled
expository texts, informational newspapers and magazines, and applying the text feature. It is
suggested that various leveled expository texts be provided to students throughout the study. By
providing leveled texts for students, students are receiving instruction on their level. This
benefits the student by helping him or her improve his or her comprehension. Additionally, it is
suggested that informational newspapers and magazines be included in the daily instruction. By
including informational newspapers and magazines, students are receiving a real life example of
how they can use text feature walks in their everyday reading. Applying text features is another
suggestion for the study. This allows the students to show comprehension of the text, as well as,
their knowledge of the text feature.
Summary
This chapter has examined the conclusions of the study along with limitations of the
study and implications. Additionally, recommendations for future research and future use of the
study were discussed. Overall, this study examined the effects of instruction through text feature
walks on comprehension of expository text in a group of fifth-grade students to find that a
technique involving the teacher and students taking turns leading dialogue to predict, question,
summarize and clarify misleading or complex sections of text improved this group of students’
ability to make meaning of informational text.
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